
 

 

 
 

 

HISTORICAL INQUIRY QUESTION 

How did African Americans adapt 
to the challenges of traveling in 

the United States over time? 

LOST LA EPISODE 

Coded Geographies

CURRICULUM PROJECT



Author of Lesson 
Sara Quezada, El Monte High School  

Content Standards 
11.7: Students analyze America’s participation in World War II.  
11.8:  Students analyze the economic boom and social transformation of post–World War II 
America.  
11.10: Students analyze the development of federal civil rights and voting rights and write 
out standards, i.e., “11.11 Students analyze the major social…” 

CCSS Standards 
Speaking & Listening (SL.11-12): Integrate multiple sources of information presented in 
diverse formats and media (e.g., visually, quantitatively, orally) in order to make informed 
decisions and solve problems, evaluating the credibility and accuracy of each source and 
noting any discrepancies among the data. 

Reading (RH.11-12): Cite strong and thorough textual evidence to support analysis of what 
the text says explicitly as well as inferences drawn from the text, including determining 
where the text leaves matters uncertain. 

Determine two or more central ideas of a text and analyze their development over the 
course of the text, including how they interact and build on one another to provide a 
complex analysis; provide an objective summary of the text. 

Integrate and evaluate multiple sources of information presented in different media or 
formats (e.g., visually, quantitatively) as well as in words in order to address a question or 
solve a problem. 

Writing (WHST.11-12): Develop the topic thoroughly by selecting the most significant and 
examples appropriate to the audience’s knowledge of the topic 

Use precise language and domain-specific vocabulary to manage the ideas and 
concepts.  

!     CURRICULUM PROJECT   !  2

How did African Americans adapt 
to the challenges of traveling in the 
United States over time?



Use precise language, domain-specific vocabulary, and techniques such as metaphor, 
simile and analogy to manage the complexity of the topic. 

Lost LA Episode 
The episode of “Coded Geographies" reveals the rise of a thriving African American 
community as a response to segregation and racism. 

Overview of Lesson 
Students will explore the challenges African Americans faced in the Jim Crow Era and how 
they adapted to resist that adversity by dissecting primary and secondary texts and then 
creating a photo essay, found poem, Instagram story. Though the lessons are part of a mini 
unit designed to address broader historical skills such as change and continuity, cause and 
effect, and analysis of primary sources, each lesson can be used independently. This 
enables teacher to integrate the individual lessons into the units they might already teach. 

Sources 
A. Interactive Map of White Supremacy Violence 

http://www.monroeworktoday.org/explore/  
B. KCET Lost LA: Coded Geographies, S2, Ep 5 

https://www.kcet.org/shows/lost-la/episodes/coded-geographies  
C. NPR Code Switch, The Green Book: Celebrating 'The Bible of Black Travel,'Nov 

17, 2018. 
https://www.npr.org/sections/codeswitch/2018/11/17/668307994/the-green-
book-celebrating-the-bible-of-black-travel  

D. New York Public Library, Digital Collections: The Negro Motorist Green Book. 
https://digitalcollections.nypl.org/collections/the-green-book#/?tab=about  

E. Digital Collection of the Los Angeles Public Library: Shades of LA  
https://tessa.lapl.org/cdm/search/searchterm/00001294  

Procedures 
Lesson 1: Establishing Context with Interactive Maps 

1. Warm Up: Quick Write: “Imagine you are going on a road trip with your friends, come 
up with a list of the things you will need to have a safe and fun journey.” 

2. The teacher posts the Quick Write on a PowerPoint slide or on their whiteboard. 

3. The teacher reviews the prompt with students and checks for understanding. Then tells 
students that they will write for 1½ minutes non-stop. This is sometimes referred to as the 
“Fire Write” strategy. 

4. After 90 seconds, the teacher instructs students to stop writing even if it is mid-sentence.  
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5. Next, the teacher instructs students to read what they wrote and circle two important 
ideas on which they would like to elaborate. 

6. Then give students another minute to complete their writing or elaborate on one of the 
ideas they circled.  

7. Finally, the teacher asks students to share their writing with two other people in close 
proximity via a Pair Share. 

8. Transition. 

9. Next, the teacher introduces the larger inquiry question that will drive all these mini-
lessons: How did African Americans adapt to the challenges of traveling in the United 
States over time? 

10. The teacher will ask students to consider the inquiry question and will check for 
understanding to ensure that all students are clear on what the question is asking. 
Consider asking students to develop a preliminary answer if some content knowledge is 
available.  

11. The teacher passes out Traveling Across America: Perils and Perseverance (Handout 1) 

12. Next, the teacher will pass out the Timeline of African American Milestones (Handout 2) 

13. Finally, the teacher projects the interactive map of white supremacy: http://
www.monroeworktoday.org/explore/ 

14. The teacher needs to become familiar with the interactive map before projecting the 
map on the screen to model for students. In order to navigate the map, 
A. First, double click to zoom in on different regions of the US. 
B. Then, use the cursor to click on the clusters of lynchings. Several clusters have 

additional details. 
C. Also, by dragging the cursor along the timeline at the bottom of the screen, students 

can analyze the changes over time and the clusters of lynchings around the country 
during different decades. 

15. The map activity is designed to create context for students. Since it spans different 
decades and provides information on the diverse ethnicities of the victims of lynchings, 
the resource can be embedded into other units. 

16. The teacher will model the 1920s using Handout 1, Handout 2 and the Interactive Map. 
Students will follow along and complete the 1920s column. 

1. General Observations 
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2. Changes from Previous Decade 
3. Milestones: please provide some potential answers here. 

17. Students will work in collaborate groups to analyze the interactive map of white 
supremacy and Handout 2 while they work to complete Handout 1. 

18. Exit Ticket: Teacher presents the following prompt to students: 
“Based on the information you reviewed, what advice would you give an African 
American family trying to travel across the country or from one state to another in 
order to have a safe journey? Explain your rationale based on today’s lesson” 

19. Teacher collects the Exit Ticket and Handout 1. 

Procedures 
Lesson 2: Learning about the Green Book 

1. Warm Up: The teacher posts the quote below and then asks students to discuss: 
“Equally important to the American psyche, the road symbolized unprecedented 
freedom and mobility for every citizen who could afford to own and operate a car.” 

Imagine you were an African American person living in the late 1930s, how would 
you describe a road trip given the information you learned about white supremacy 
and racism that existed in the 1930s (Lesson 1)? Write 2-3 sentences. 

2. After 5-8 minutes, the teacher asks students to share their writing with two other 
students. 

3. Next, the teacher will ask students to consider what they could do to make travel safer 
and more enjoyable. Students share out, while the teacher records on the board or 
chart paper.  

4. Teacher will play the first 12 minutes of the Lost LA episode “Coded Geographies” and 
ask that students record their answers on Handout 3 as they watch video. “Coded 
Geographies” can be accessed here: https://www.kcet.org/shows/lost-la/episodes/
coded-geographies 

5. The teacher will be sure to pause the video after 6 minutes and check for 
understanding. What have you learned so far? How is it related to what you already 
learned? How is it different? Do you see any connections to what you’ve learned so far 
and what you wrote during the warm up? Do you have any questions or need anything 
clarified? 
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6. After the 12-minute segment of “Coded Geographies” has been completed the 
teacher will guide the whole class through a discussion. During the discussion the 
teacher will help students to compare their initial responses to the way in which African 
Americans adapted to the challenges of traveling during the time the Green Book was 
in publication to what they learned from “Coded Geographies.” 

7. During the discussion the teacher will record student responses with a green (or other 
color) marker on the chart that students had already created. The two colors will help 
students compare the differences.  

8. Students will turn in Handout 3. 

Procedures 
Lesson 3: Analyzing the Green Book 

1. Warm Up: The teacher will pose the following questions to students. Students will have 5 
minutes to respond: 

a. Identify an area in your community where you feel safe. What about that 
location makes you feel safe? 

b. Identify an area in your community where you DO NOT feel safe. What about 
that location makes you feel unsafe? 

2. Allow students 5 minutes to write out their responses.  

3. Next, the teacher asks students to engage in a Pair Share. Students will have 2 minutes 
to share their answers.  

4. The teacher then brings the whole class together and asks a few students to share their 
answers with the class. The teacher charts some of the responses on the board.  

5. Next, the teacher will introduce the topic for the lesson, “The Green Book.” The teacher 
will explain that the Green Book was created to help African Americans identify safe 
spaces in communities that practiced segregation and/or that had ingrained racist 
practices and perspectives.  

6. The teacher will inform students that they will be listening to a 4-minute interview that 
was originally aired by NPR’s “Weekend Edition” in November of 2018. The teacher can 
either play this on their laptop, computer, or the teacher can consider having students 
listen to this podcast on their devices (or laptops if in a one-to-one school). 

7. The teacher will ask students to consider the following questions as they listen to the 
interview: 
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a. How did the Green Book help African Americans adapt to the challenges 
they faced while traveling and help them to be safe? 

b. What kinds of obstacles did African Americans face in order to travel? 

8. After the students listen to the interview, they will discuss the questions and their 
responses in pairs. This will give students a chance to process what they heard and also 
see if the information they recorded matches what their partners wrote. Next, the 
teacher will ask for 3-4 volunteers to share out their responses. 

9. Teacher will review inquiry question: How did African Americans adapt to the 
challenges of traveling in the United States over time? 

10. The next part of this lesson asks students to explore the tremendous resources in the New 
York Public Library’s Digital Collections. The NYPL has digitized many of the Green Books 
so that the public can explore these primary sources. 

11. The teacher will project Lost LA’s “The Green Book Guided Black Travelers Through Jim 
Crow America (And to L.A.)” by Vahe Oksazian. Consider reviewing the article with 
students as it both hyperlinks to NYPL’s Green Book website, but also shows portions of 
the Green Book that focused on Los Angeles: https://www.kcet.org/shows/lost-la/the-
green-book-guided-black-travelers-to-las-central-avenue-jazz-scene . Click on “The Los 
Angeles Listing in the 1949 Green Book” which will take you to the NYPL website. Point 
out where the source information is for students and how to navigate the Green Books 
(Zoom, Show as Book, etc.) 

a. Note: I recommend exploring the NYPL website prior to this lesson so that you 
can show students how to navigate it and where particular resources can be 
accessed. 

12. The teacher will demonstrate how to navigate the website and model how to locate 
facilities that were available to African Americans and how to interpret the information 
that is listed. 

13. The teacher will model for students how to complete the graphic organizer (Handout 4) 
for the 1930’s. The entire collection can be accessed here: https://
digitalcollections.nypl.org/collections/the-green-book#/?tab=about  

14. The students will then be put into collaborative groups of 3. The teacher will assign one 
of the decades to each group of 3 students. 

15. Pass out Handout 4 to students. Assign different decades to each group. There are 3 
groups:) 

a. Group 1: 1940s 
b. Group 2: 1950s 
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c. Group 3: 1960s 

16.  Students working in groups of 3 will research their decade and record their findings on 
a shared document for their decade. 

17.  Teacher will walk around and provide feedback/clarification as students work. 

18.  Assessment: Students will complete the Summary Analysis on the second page of 
Handout 4 and share out with the class if time permits. 

Procedures 
Lesson 4: Life in Los Angeles 

1. Warm Up: Students will respond to the following questions in 3 minutes: 
a. Group 1: 1940s 
b. Group 2: 1950s 
c. Group 3: 1960s 

2. After 3 minutes, ask students to form groups of three so that they can share their 
thoughts with one another. 

3. Next, the teacher will pass out Source A - D and inform students that the images are 
locations in Los Angeles that provided services and entertainment to African Americans 
during the 1940s. 

4. The teacher will model how to analyze the visual by demonstrating with Source A. The 
teacher will analyze this source and answer the questions at the bottom of the source. 
The teacher will then ask for clarifications that might be needed. 

5. The teacher will then ask students to form collaborative groups of 2. Students will work in 
pairs to analyze the visuals in the sources. They will discuss what they see and complete 
the questions at the bottom of each source. 

6. This should take the remainder of the class period. 

7. Assessment: Students will write a historical fiction letter in first person as if they were one 
of the people in the image. They will address the letter to an imaginary relative or friend 
who wants to travel to California for a vacation. The letter should specify locations 
where they can stay, fun activities, as well as places where they can shop and eat. 
Students need to refer back to the Green Book pages on LA to integrate factual 
evidence. The letter should be 8-12 sentences long and be written in the correct 
format. 
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Procedures 
Lesson 5 

1. Warm Up: The teacher will instruct students to retrieve their timelines (Handout 2). 

2. Next, the teacher will project the following prompt: 
a. Based on national and global events as well as your prior knowledge, 

describe the experiences of African Americans in the ‘40s, ‘50s and ‘60s in 3 
words or less for each decade. 

b. Students will share table partners. 
c. 3-5 students will share their table’s responses and teacher will record them. 

3. How did African Americans adapt to the challenges of traveling in the United States 
over time? 

4. Students will choose one of the four sources from Sources E - H 

5. The teacher will review protocol for Chunking & Chewing the reading on a different text 
projected on document camera, slide deck, or overhead projector. The Chunk & Chew 
Reading Protocols are: 

a. Number paragraphs 
b. Partner A reads aloud 1 paragraph to other partners 
c. Then partners talk about which passages to highlight that connect back to EQ 
d. Write a brief summary In Your Own Words in the margins that connects to the 

EQ 
e. Partner 2 reads aloud 1 paragraph to other partners 
f. Then partners talks about which passages to highlight that connect back to 

questions 
g. Write a brief summary, In Your Own Words (IYOW), in the margins 
h. REPEAT UNTIL YOU FINISH ARTICLE 

6. The teacher will model the Chunk and Chewing strategy using Source F 
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7. Next, students will begin the Expert Group Activity 
a. Group your students into “Home Teams” consisting of 4 students. 
b. Assign each member of the home team a card suit: clubs, diamonds, hearts, 

spades. These suits will determine student “Expert Groups.” 
c. Each of these groups will cover a unique topic or have a unique task to 

accomplish. For example: 
1. The students in these groups are responsible for becoming “Experts” in 

their topic of study. 
2. After the “Experts” have gathered to learn their assigned topics in-depth, 

they can then be dispersed back to their “Home Teams,” which will 
contain one “Expert” from each group. During this time, “Experts” will 
present to the other members of the Home Team. 

3. The number of “Expert Groups” and “Home Teams” are totally flexible 
depending on the topics you are studying and the number of students in 
your class. I have used the strategy successfully with a class of 36 students 
(4 Expert Groups and 9 Numbered Groups). 

8. Students will read and annotate text. Is there a specific annotation strategy? 

9. They will respond to the questions and cite specific evidence to support their response. 
Each student must record their responses since they will be reporting back to their home 
groups. 

10. Students will report back to their home groups. Students will then discuss the most 
impactful words and lines that reveal the challenges that African Americans faced and 
how they were able to maintain dignity and pride and enjoy their lives even under the 
most challenging conditions. 

11. Assessment: Students will write a “Found Poem” based on the text from all four sources. 
(Handout 7) 
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SOURCE A 
Shades of L.A. Collection, “An Order of Elks Gathering at Clifton’s 
Pacific Seas Cafeteria,” 1945. 
Digital Collection of the Los Angeles Public Library: Shades of LA 
https://tessa.lapl.org/cdm/search/searchterm/00001294  

Describe in detail what you see in the image. 

What evidence of racial pride does the image reveal? Cite evidence. 

What does the letter suggest about how African Americans adapted to the obstacles they 
faced in the 1940s? Cite evidence. 
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SOURCE B  
Shades of L.A. Collection, “Interior of Club Alabam”, 1945. 
Digital Collection of the Los Angeles Public Library: Shades of LA 
https://tessa.lapl.org/cdm/search/searchterm/00001294  

Describe in detail what you see in the image. 

What evidence of pride and dignity does the image reveal? Cite evidence. 

What does the letter suggest about how African Americans adapted to the obstacles they 
faced in the 1940s? Cite evidence. 

!     CURRICULUM PROJECT   !  12

https://tessa.lapl.org/cdm/search/searchterm/00001294


SOURCE C 
Shades of L.A. Collection, “Club Alabam,” 1945. 
Digital Collection of the Los Angeles Public Library: Shades of LA 
https://tessa.lapl.org/cdm/search/searchterm/00001294 

Describe in detail what you see in the image. 

What evidence of pride and dignity does the image reveal? Cite evidence. 

What does the letter suggest about how African Americans adapted to the obstacles they 
faced in the 1940s? Cite evidence. 
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SOURCE D  

Judy Baca’s Great Wall Mural, “Dunbar Hotel” panel, 1978. 
Digital Collection of the Los Angeles Public Library: Shades of LA 
https://tessa.lapl.org/cdm/search/searchterm/00001294 

Describe in detail what you see in the image. 

What evidence of pride and dignity does the image reveal? Cite evidence. 

What does the letter suggest about how African Americans adapted to the obstacles they 
faced in the 1940s? Cite evidence. 

!     CURRICULUM PROJECT   !  14

https://tessa.lapl.org/cdm/search/searchterm/00001294


SOURCE E  

Letter to Editor Victor H. Green from Wm. Smith., “The Green Book,” 
1940 Edition 
New York Public Library, Digital Collections: The Negro Motorist Green Book. 
https://digitalcollections.nypl.org/items/dc858e50-83d3-0132-2266-58d385a7b928/book#page/5/
mode/1up  
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Paraphrase the letter to the editor. 

What evidence of racial pride does the image reveal? Cite evidence. 

What does the letter suggest about race relations in the 1940’s? Cite evidence. 

What does the letter suggest about how African Americans adapted to the obstacles they 
faced in the 1940s? Cite evidence. 
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SOURCE F  
“Money for Negro College”, The Green Book, 1947 Edition 
Read the Top Portion. 
Source: New York Public Library, Digital Collections: The Negro Motorist Green Book. 
https://digitalcollections.nypl.org/items/29219280-892b-0132-4271-58d385a7bbd0/book#page/5/
mode/1up   
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Summarize three main ideas from the source. 

What evidence of racial pride does the letter reveal? Cite evidence. 

What does the letter suggest about how African Americans adapted to the obstacles they 
faced in the 1940s? Cite evidence. 
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SOURCE G 

“A Chat With The Editor”, Victor H. Green, The Green Book, 1955 Edition 
Source: New York Public Library, Digital Collections: The Negro Motorist Green Book 
https://digitalcollections.nypl.org/items/2a146d30-9381-0132-f916-58d385a7b928/book#page/3/
mode/2up   
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Paraphrase the letter to the editor. 

What evidence of racial pride does the letter reveal? Cite evidence. 

What does the letter suggest about race relations in the 1950’s? Cite evidence. 

What does the letter suggest about how African Americans adapted to the obstacles they 
faced in the 1950s? Cite evidence. 

!     CURRICULUM PROJECT   !  20



SOURCE H  

Civil Rights: Facts vs. Fiction, The Green Book, 1966 Edition 
Source: New York Public Library, Digital Collections: The Negro Motorist Green Book. 
https://digitalcollections.nypl.org/items/27516920-8308-0132-5063-58d385a7bbd0/book#page/9/
mode/1up  
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Paraphrase the letter to the editor. 

What evidence of racial pride does the letter reveal? Cite evidence. 

What does the letter suggest about race relations in the 1960’s? Cite evidence. 

What does the letter suggest about how African Americans adapted to the obstacles they 
faced in the 1960s? Cite evidence. 
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HANDOUT 1: TRAVELING ACROSS AMERICA:  PERILS 
AND PERSEVERANCE 

You will explore the map to gauge the degree of adversity African Americans faced while 
traveling in the United States. 

Click on the following website lynchings and riots to enforce white supremacy in the US, 
1835 - 1964. Focus your exploration and analysis on the following questions: 

• Identify the areas where African-Americans faced the most danger during each 
decade. 

• Click on specific incidents to understand the challenges African Americans 
faced. 

• How did these obstacles change over time? 
• Use the timeline of milestones in African American history to identify the major 

milestones in African American history. 
• Hypothesize how international and national political shifts contributed to greater 

equality and safety to travel. 

Decade General 
Observations

Changes from Previous 
Decade

Timeline of Milestones in 
African American History

1920s

1930s

1940s
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1950s

1960s

Select one of the decades and hypothesize how national and international events might 
have helped or hindered the African American movement towards greater equality. Cite 
specific events from the timeline to support your response. 
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HANDOUT 2: TIMELINE OF MILESTONES IN AFRICAN 
AMERICAN HISTORY 

Year Event

1865 13th Amendment abolished slavery.

1868 14th Amendment 
Grants citizenship to anyone born in the U.S.  

Forbids any state from making or enforcing “any law which shall abridge the 
privileges or immunities of citizens of the United States.” 

Forbids any state from depriving “any person of life, liberty, or property, 
without due process of law; nor deny to any person within its jurisdiction the 
equal protection of the laws.”

1870 15th Amendment: U.S. Constitution granted African American men the right 
to vote by declaring that the "right of citizens of the United States to vote shall 
not be denied or abridged by the United States or by any state on account 
of race, color, or previous condition of servitude."

1896 Plessy v Ferguson: U.S. Supreme Court Decision that upheld the 
constitutionality of racial segregation laws for public facilities as long as the 
segregated facilities were equal in quality – a doctrine that came to be 
known as "separate but equal." 
This decision led to widespread segregation for the next half century.

1909 National Association for the Advancement of Colored People (NAACP) was 
founded to fight racial discrimination and for civil rights in response to 
widespread racial violence and segregation. 

1917 NAACP organized an anti-lynching silent march to protest widespread racial 
violence.  

1937 Billie Holiday recorded and began performing the song, “Strange Fruit,” in 
protest of widespread racial violence against African Americans and the 
federal government’s reluctance to pass legislation to protect African 
Americans. 

First edition of the Green Book is published in New York by Victor Green.
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1941 March on Washington: A. Philip Randolph and other African American civil 
rights leaders planned a mass demonstration in Washington D.C. to protest 
pay inequality and thus pressure the federal government to pass laws to 
secure equal pay for equal work in war industries. In response to the political 
pressure, President Roosevelt issued Executive Order 8802. 
Executive Order 8802 prohibited employment discrimination on the basis of 
race, creed, color or national origin in federal agencies and war-related 
industries. The order also established the Federal Employment Practices 
Committee (FEPC) to monitor employment in defense industries and 
government agencies.

1942 Double V Campaign was initiated to promote victory against the Axis powers 
abroad and victory against racism and discrimination at home.

1944 GI Bill: provided benefits for soldiers returning from service in World War II such 
as funding for higher education, business and farm loans, aid for 
unemployment, and home loans. 

1948 Shelley v. Kraemer: The Supreme Court unanimously ruled that it was 
unconstitutional to enforce private agreements between neighbors to forbid 
the sale of property to racial minorities. This case is significant because it 
promoted the rights of African Americans to purchase property freely and 
discouraged the segregation of American neighborhoods.

1954 Brown v. Board of Education: U.S. Supreme Court delivered its verdict in Brown 
v. Board of Education, ruling unanimously that racial segregation in public 
schools violated the 14th Amendment’s mandate of equal protection of the 
laws of the U.S. Constitution to any person within its jurisdiction.

1955 Montgomery Bus Boycott: Lasted from December 1955 to December 1956, 
was a protest against racial segregation of the public transportation system in 
Montgomery, Alabama. Often referred to as the beginning of the modern 
civil rights movement, it introduced an era of direct action by African 
Americans across the South against the inequities of Jim Crow laws.

1963 March on Washington: Massive demonstration of over 200,000 people held in 
Washington D.C. where Martin Luther King delivered his famous “I Have A 
Dream” speech. 

1964 Freedom Summer of 1964: Large numbers of courageous young people from 
virtually all the major civil rights organizations traveled to Mississippi to help 
African Americans register to vote. The civil rights workers remained 
determined in the face of threats and actual violence. 
Civil Right Act of 1964: This legislation outlawed segregated public 
accommodations and banned racial discrimination in hiring, union 
membership, and projects receiving federal funds.

1965 Voting Rights Act: Outlawed all forms of preconditions—like literacy tests and 
poll taxes that had been established to prevent African Americans from 
registering to vote.
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https://africanamerican-abc-clio-com.ezproxy.lapl.org/Topics/Display/2010424?sid=1477420&cid=143&subId=27&useConcept=False
https://africanamerican-abc-clio-com.ezproxy.lapl.org/Topics/Display/2010424?sid=1477420&cid=143&subId=27&useConcept=False
https://africanamerican-abc-clio-com.ezproxy.lapl.org/Topics/Display/2010424?sid=1477420&cid=143&subId=27&useConcept=False
https://africanamerican-abc-clio-com.ezproxy.lapl.org/Topics/Display/2010424?sid=1477531&cid=143&subId=27&useConcept=False


1966 Black Panther Party: Founded in Oakland, CA, the BPP advocated for black 
political empowerment and self-defense as a means of achieving the goals 
of the civil rights movement. Rather than sit back and wait for change to 
occur, black power called on African Americans to use their economic and 
political power to take a stand against racial discrimination.

1968 Civil Rights Act of 1968, often referred to as the Fair Housing Act, was 
designed to prohibit discrimination in the sale, rental, advertising, and 
financing of housing.
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HANDOUT 3: HOW DID AFRICAN AMERICANS 
ADAPT TO THE CHALLENGES OF TRAVELING IN THE 
UNITED STATES OVER TIME? 

1. Which sector of African Americans began traveling in the 1930s? 

2. What did travel on Route 66 mean for white Americans? 

3. What did travel on Route 66 mean for African Americans? 

4. Who was Victor Green? 

5. Why did he write the Green Book? 

6. How did the Green Book help African Americans experience the freedom to 
travel that their white counterparts experienced when they travelled? 
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7. What did Black business owners do to meet the needs of African American 
travelers? 

8. How did Jim Crow laws help businesses that catered to African Americans 
thrive? Cite specific example from the episode. 

9. Explain how the passage of the Civil Rights Act of 1964 changed the lives of 
African Americans? 

10. Compare the challenges that African Americans face in society today to those 
that they faced in the past in a Venn Diagram. 
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HANDOUT 4: TRAVELING ACROSS AMERICA WITH 
THE GREEN BOOK 
You will explore the information and resources compiled in the Green Book to help African 

Americans travel more safely throughout in the United States. 

• Identify the areas where African-Americans could find a place to sleep, eat and 
socialize at the beginning of the decade. 

• Identify the areas where African-Americans could find a place to sleep, eat and 
socialize at the end of the decade. 

• How did these services and facilities change during the decade? 

• Use the timeline of milestones in African American history to identify the major 
milestones in African American history. 

• Hypothesize how international and national political shifts contributed to greater 
equality and safety to travel. 

• Click on the links in the left column to complete the chart. 

• When you link to the year that you are researching, scroll to the bottom of the page 
and click on “view as a book.” 

• Then, you may click on the THUMBNAIL view to find the page where your information is 
located. 
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Setting the scene: Use the timeline to identify major national and international events that might have 
impacted African Americans during the decade of the 1940s. Explain how these events would have 
affected them. 

Decade
California: Which cities 
provided the greatest 

number of facilities and 
services? Be specific. (p.6)

Alabama: Which cities 
provided the greatest 

number of facilities and 
services? Be specific.  

(p.5)

Illinois: Which cities provided 
the greatest number of 

facilities and services? Be 
specific. (p.11)

1940

Hotels 

Tourist Homes 

Shopping/Personal grooming 

Restaurants 

Entertainment

Hotels 

Tourist Homes 

Shopping/Personal grooming 

Restaurants 

Entertainment

Hotels 

Tourist Homes 

Shopping/Personal grooming 

Restaurants 

Entertainment

1948

P.14 
Hotels 

Tourist Homes 

Shopping/Personal grooming 

Restaurants 

Entertainment 

P.12 
Hotels 

Tourist Homes 

Shopping/Personal grooming 

Restaurants 

Entertainment

P. 22 
Hotels 

Tourist Homes 

Shopping/Personal grooming 

Restaurants 

Entertainment 

https://digitalcollections.nypl.org/items/dc858e50-83d3-0132-2266-58d385a7b928/book%23page/4/mode/1up
https://digitalcollections.nypl.org/items/6fa574f0-893f-0132-1035-58d385a7bbd0/book%23page/4/mode/1up
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Setting the scene: Use the timeline to identify major national and international events that might have 
impacted African Americans during the decade of the 1950s. Explain how these events would have 
affected them. 

Decade
California: Which cities 
provided the greatest 

number of facilities and 
services? Be specific. (p.15)

Alabama: Which cities 
provided the greatest number 
of facilities and services? Be 

specific.  
(p.13)

Illinois: Which cities provided 
the greatest number of 

facilities and services? Be 
specific. (p.33)

1950 

Hotels 

Tourist Homes 

Shopping/Personal grooming 

Restaurants 

Entertainment 

Hotels 

Tourist Homes 

Shopping/Personal grooming 

Restaurants 

Entertainment 

Hotels 

Tourist Homes 

Shopping/Personal grooming 

Restaurants 

Entertainment 

1957 

P. 8 
Hotels 

Tourist Homes 

Shopping/Personal grooming 

Restaurants 

Entertainment 

P. 4 
Hotels 

Tourist Homes 

Shopping/Personal grooming 

Restaurants 

Entertainment 

P. 16 
Hotels 

Tourist Homes 

Shopping/Personal grooming 

Restaurants 

Entertainment 

https://digitalcollections.nypl.org/items/283a7180-87c6-0132-13e6-58d385a7b928
https://digitalcollections.nypl.org/items/089a5a60-848f-0132-a7aa-58d385a7b928
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Setting the scene: Use the timeline to identify major national and international events that might have 
impacted African Americans during the decade of the 1960s. Explain how these events would have 
affected them. 

Decade

California: Which cities 
provided the greatest 

number of facilities and 
services? Be specific.  

(p.25)

Alabama: Which cities 
provided the greatest 

number of facilities and 
services? Be specific. (p.4)

Illinois: Which cities provided 
the greatest number of 

facilities and services? Be 
specific. (p.36)

1960

Hotels 

Tourist Homes 

Shopping/Personal grooming 

Restaurants 

Entertainment 

Hotels 

Tourist Homes 

Shopping/Personal grooming 

Restaurants 

Entertainment 

Hotels 

Tourist Homes 

Shopping/Personal grooming 

Restaurants 

Entertainment 

1966

P.10-11 
Hotels 

Tourist Homes 

Shopping/Personal grooming 

Restaurants 

Entertainment 

P.4-6 
Hotels 

Tourist Homes 

Shopping/Personal grooming 

Restaurants 

Entertainment 

P. 21-22 
Hotels 

Tourist Homes 

Shopping/Personal grooming 

Restaurants 

Entertainment 

https://digitalcollections.nypl.org/items/a7bf74e0-9427-0132-17bf-58d385a7b928
https://digitalcollections.nypl.org/items/27516920-8308-0132-5063-58d385a7bbd0/book%23page/28/mode/1up


Summary Analysis 

Compare the facilities and services African Americans had in the three regions of the 
country. Analyze the differences in various parts of the country. How did location impact 
travel for African Americans? Cite specific evidence from your research. Also, hypothesize 
how national and international events might have facilitated or hindered travel for African 
Americans during the decade your group was assigned.
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During the 19___s, African Americans who wanted to travel needed to plan their trips carefully. 

One difference we noticed with regards to hotels and tourist homes among the regions we explored 

was…  

For example, in California... 

whereas in Alabama…  

and Illinois…  

Another difference among the three regions was with regard to (Shopping/Personal grooming/

Restaurants/Entertainment)  

For example, in California... 

whereas in Alabama…  

and Illinois… 

Based on earlier research from the map on lynchings, location impacted travel because…. 

For example,... 

The evidence suggests that the Green Book was vital for travel because… 

Therefore, African Americans who wanted to travel during this decade had more options in…. 

Major events such as …might have facilitated/hindered travel because... 


